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Abstract
7KLVDUWLFOHGLVFXVVHVGDWDIURPDFDVHVWXG\LQYROYLQJ*UDGH±WHDFKHUVLQFODVVURRPV
,Q DOO WKH VFKRROV WKDW ZHUH LGHQWL¿HG RQH WHDFKHU IURPHDFK RIWKHVFKRROV ZDV LGHQWL¿HG IRU
LQWHUYLHZLQJ$IWHUWKHLQWHUYLHZWKHWHDFKHUZDVXVHGDVDQµLQIRUPDQW¶WRLGHQWLI\RWKHUWHDFKHUV
who could provide additional information on the issue of classroom discipline in public high
schools. Teachers are uncertain about how to relate to the learners and still maintain discipline
LQ WKH FODVVURRPV 5HDVRQV IRU WKH SHUVLVWHQFH RI SRRU WHDFKHU±OHDUQHU UHODWLRQVKLS LQFOXGH
lack of knowledge regarding the effective use of alternatives to corporal punishment and the
use of power to establish teacher authority. The results of the study showed that teachers, who
are successful in managing misbehaviour in the classrooms, maintain good relations with the
learners, encourage self-discipline and dignity, and involve the parents, learner peers as well
DV RWKHU WHDFKHUV LQ WKH OHDUQLQJ SURFHVV ,QYROYLQJ DOO SHRSOH ZKR DUH FORVH WR WKH OHDUQHU LV
essential in encouraging the learner to accept the teacher’s authority and establish the required
interpersonal classroom relationships.
Key words: discipline; family-teacher relationship; managing discipline; teacher authority;
teacher-learner relationship

Introduction
In studying classroom discipline, teacher authority and teacher–learner relationships
appear to be integral features in the management of discipline in public high schools.
Before 1994 teachers were encouraged to use the cane as a method of keeping control in
the classrooms. The teachers were also empowered to be in charge in the classroom, but
in a hostile or authoritarian manner. In this way teachers were made to believe that power
and authority were the bases for control and discipline. The classroom environment was
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formal and tended to be tense, and the learners were not given any say in disciplinary
matters.
The research indicates that teachers are uncertain how to relate to the learners and
still maintain discipline in the classrooms. After the abolition of corporal punishment,
teachers were expected to relate to learners in a friendly way and to establish a more
relaxed atmosphere. But some teachers were afraid to encourage personal relationships
with their learners, fearing that this would lead to a loss of authority in the classrooms.
Positive teacher–learner relationships have the potential of creating a conducive
learning environment in the classroom and will determine whether or not a learner can
EHQH¿WIURPWKHWHDFKLQJ±OHDUQLQJVLWXDWLRQµ7HDFKHUVVKRXOGEHDZDUHRIWKHQHHGIRU
DSRVLWLYHORYLQJUHODWLRQVKLSLIOHDUQLQJLVWRWDNHSODFH¶ +RRGDQG+RRG 
It is believed that in a relationship of trust positive educative learning can be achieved.
µ,IWUXVWLQWKHUHODWLRQVKLSEHWZHHQHGXFDWRUDQGOHDUQHULVODFNLQJWKHHGXFDWRULVLQD
SRVLWLRQRISRZHULQVWHDGRIDXWKRULW\¶ 2RVWKXL]HQ:ROKXWHUDQGGX7RLW 
Therefore, favourable relationships can and must be established in the classroom.

Problem statement and aim of the research
Spaulding (1992, 65) contends that teaching is nothing if not about relationships, but
training in how teachers should relate to the learners in this new era has never been
offered. Most teachers are still uncertain about the type of interpersonal relationship
that will ensure the desired classroom environment. It is against this background that the
UHVHDUFKTXHVWLRQµ+RZGRHVRQH¿QGDEDODQFHEHWZHHQEXLOGLQJDSRVLWLYHWHDFKHU±
learner relationship and the need for discipline’ was formulated. Hence this article has
the following objectives:
• to identify strategies to encourage learners to accept teacher authority
 WRSRLQWRXWWKHLQÀXHQFHRIFODVVURRPPDQDJHPHQWDQGFRQWUROZLWKLQLQWHUSHUVRQDO
relationships.

Related literature on the teacher–learner relationship
Some of the education literature (Robertson 1996; Charles 2002; Balson 1992; Kruger
DQG YDQ 6FKDONZ\N   DWWHPSWV WR H[DPLQH KRZ WKH WHDFKHU±OHDUQHU UHODWLRQVKLS
could help in promoting effective classroom discipline. Kruger and van Schalkwyk
 ORRNDWYDULRXVZD\VRISURPRWLQJJRRGUHODWLRQVLQWKHFODVVURRP,WZDVIRXQG
that behaving consistently, and being open and approachable will ensure a healthy
relationship (162). In support of this Robertson (1996) contends that using humour,
friendly greetings and non-verbal supportive behaviour may help improve such
UHODWLRQV6SDXOGLQJ  KRZHYHULVRIWKHRSLQLRQWKDWWHDFKHUVVKRXOGDYRLG
µKXPRXU WDUJHWHG DW WKH OHDUQHUV¶ )XUWKHUPRUH .UXJHU DQG YDQ 6FKDONZ\N  
GLVFRYHUHGWKDWWKHTXDOLW\RIWKHUHODWLRQVKLSVLQWKHFODVVURRPKDVDJUHDWLQÀXHQFH
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on the extent of productive or disruptive behaviour that is evidenced in the classroom
context. Charles (2002) proposes a plan that emphasises the prevention of misbehaviour
in human relationships. Charles is of the opinion that teachers should work together
with learners from a position of social equality. Robertson (1996, 58), in turn, argues
WKDWµWHDFKHUVZKRVROLFLWIULHQGVKLSUXQWKHULVNRIDSSHDULQJWRWKHLUOHDUQHUVDVEHLQJ
in need of acceptance’. Robertson believes that teachers should establish their authority
LQ WKH FODVVURRP E\ HVWDEOLVKLQJ D GH¿QLWH FODVVURRP SROLF\ µ:KHQ DXWKRULW\ LV QRW
established some learners may take over the control and in effect determine when
WHDFKLQJFDQWDNHSODFH¶ 5REHUWVRQ +RZHYHU%DOVRQ  DUJXHVWKDW
when rules or routines are decided by the teacher without consulting the learners, many
OHDUQHUV ZLOO IHHO µLQFOLQHG WR LJQRUH VXFK UXOHV¶ 7KHVH DXWKRUV DJUHH WKDW DXWKRULW\
is the essential feature of the early relationship, but how do teachers establish a less
authoritarian working relationship without losing control in the classrooms? Again the
problem remains about the best way to promote good relations and to encourage learners
to accept the teacher’s authority in the classroom.
The body of literature cited above examined the classroom management and control
by the teacher as an emergent phenomenon within interpersonal relationships. The
teacher–learner relationship in the classroom should be based on mutual respect and
trust. To achieve this, teachers have to be in close partnership with the learners when
making decisions that affect the class. Both teachers and learners work as a team to
achieve predetermined the goals and objectives of the lesson. That is, the ideal teacher–
learner relationship is the one that recognises learners as partners in the education
process. In this environment, there is less hindrance and learners work harmoniously
with others (Gauteng Department of Education 2000). According to Deiro (2005, 10)
WKHWHDFKHU±OHDUQHUUHODWLRQVKLSLVDQH[DPSOHRIµLQÀXHQWLDOUHODWLRQVKLS¶µ,QÀXHQWLDO
relationships are formed to create a challenge in one or both parties in the relationship’
(10). The teacher is constantly modifying the behaviours of his or her learners.

Discipline, classroom management and teacher authority
'LVFLSOLQHLVWKHSUDFWLFHRIFDUHDQGUHVSHFWIRURWKHUVDQGVHOI,WLVDERXWµVDIHJXDUGLQJ
the rights of people who are exposed to uncooperative, aggressive or blocking responses
by others’ (Humphrey 1998, 10). In support of this, Oosthuizen, Roux and van der Walt
 DUHRIWKHRSLQLRQWKDWWKHDSSOLFDWLRQRIGLVFLSOLQHVKRXOGQRWEHFRQVWUXHGDV
solely a clamp-down on unruly, mischievous and disruptive behaviour, but as a means
of entering into a loving, caring and guiding relationship with learners. According to the
South African Schools Act, 84 of 1996 section 11(2), discipline should be corrective and
nurturing. In managing discipline in the classroom teachers have to remove other forms
of punishment harmful to learners’ self-esteem. This implies that physical punishment
as well as emotional castigation has no place in the classroom. Positive, constructive
discipline should promote the development of self-discipline. This can be achieved if
WHDFKHUV FDQ µPRGHO WUXH GLVFLSOHVKLS IRU WKH OHDUQHUV WR HPXODWH¶ 2RVWKXL]HQ HW DO
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 7KHPDQDJHPHQWRIGLVFLSOLQHWKHUHIRUHFDOOVRQWHDFKHUVWRPDNHFKLOGUHQ
feel emotionally comfortable and physically safe so that they (learners) can develop
self-discipline (intrinsic discipline) and accountability in their actions. Every teacher
has to create an environment in which each learner is guided towards an attitude of
FDULQJDQGUHVSHFWIRURWKHUOHDUQHUV&KDUOHV  GLVFRYHUHGWKDWWHDFKHUVVKRXOG
LPSURYHZD\VWKH\UHODWHDQGZRUNZLWKOHDUQHUVE\ZRUNLQJLQDµFROODERUDWLYHPDQQHU¶
Collaboration implies that teachers recognise learners as partners in education, but not
that learners take control of the teaching–learning situation. Teachers must take charge
RIVSHFL¿FSURFHGXUHVLQWKHFODVVURRPVWRHQVXUHWKDWOHDUQLQJGRHVLQGHHGRFFXU7KH
teacher–learner relationship therefore refers to the communication and understanding
that exist between the teacher and the learners.
According to Fontana (1985, 124), classroom management means the way in
which individual teachers organise their approach to learning and how they organise
the classroom as an aid to that process of learning. It is therefore clear that teachers’
classroom management involves learner management and lesson planning skills.
Doveton, Langa and Steyn (1991, 121) state that pupil management deals with the
establishment of procedures and a conducive atmosphere for all learning activities.
7KH H[WHQW WR ZKLFK OHDUQHUV DUH LQYROYHG LQ WKH OHVVRQ DFWLYLWLHV ZLOO LQÀXHQFH WKH
interpersonal relationship between the teacher and his or her learners. But many studies
have demonstrated that not all teachers are successful at creating order and discipline in
WKHFODVVURRP)RULQVWDQFH5RJHUV  GLVFRYHUHGWKDWµQHZO\TXDOL¿HGWHDFKHUV
RIWHQ¿QGFODVVURRPFRQWUROWKHPRVWGHPDQGLQJDVSHFWRIWKHLUQHZSURIHVVLRQ¶7KHVH
teachers use punishment and scare tactics to gain control over the learners and make
learners accept their authority. But gaining control over children has been regarded as
one of the principal causes of the violence and disruptive behaviour in many schools
7XUQHU 
7KLVEULQJVRQHWRWKHIROORZLQJTXHVWLRQZKDWLVWKHLQÀXHQFHRIWHDFKHUDXWKRULW\
in managing discipline in the classroom? Kok and Grobler (2000) (cited by Oosthuizen
HWDO VWUHVVWKHIDFWWKDWDXWKRULW\DSSURSULDWHO\DSSOLHGFDQEHGHVFULEHG
DV LQYLWDWLRQDO HGXFDWLRQ µWRZDUGV WKH OHDUQHU WR GHYHORS KLV SRWHQWLDO WR EHFRPH D
responsible adult’. Teachers have authority due to the principle in loco parentis. The
parent and principal have given the teacher certain authority. According to South African
common law, a parent has a duty to protect his or her child by taking adequate care.
The teacher acting in the place of a parent also has a duty to protect the learner against
GDQJHU7KLVJLYHVWKHWHDFKHUWKHULJKWWRH[HUFLVHDXWKRULW\+RZHYHU3HWHUV  
LQ1JRHSH  ZDUQVWHDFKHUVDJDLQVWUHJDUGLQJDXWKRULW\DVDNLQGRIIRUFH7KH
focus should be on self-control rather than on external control. Children should be taught
KRZDQGZK\WRGRWKHULJKWWKLQJ7XUQHU  GLVFRYHUHGWKDWWKHRQO\IRUPRI
GLVFLSOLQH ZKLFK LV ODVWLQJ µLV WKDW ZKLFK VWHPV IURP ZLWKLQ WKH SHUVRQ¶ 7KHUHIRUH
the teacher’s function is to contribute to the authentic self-realisation of every learner.
9ROXQWDU\ FRPSOLDQFH VKRXOG EH SXUVXHG ZLWK OHDUQHUV µ7KH HVVHQWLDO IHDWXUH RI DQ
authority relationship is that the subordinate acts voluntarily . . .’ (Robertson 1989:55)
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Research Methodology
In late 2002 I conducted a survey in seven Pretoria government high schools. The nonprobability sampling method was used for the selection of the sample, which involved
Grade 8 to 12 teachers in fourteen classrooms. This method allowed the researcher
to identify participants who could provide information on the topic, not participants
who necessarily represent some larger population. It was not possible to include the
entire population because this would have increased the life span of the project. Parahoo
 SRLQWVRXWWKDWµ>L@WLVHDVLHUWRFROOHFWPRUHDQGLQGHSHQGHQWGDWDIURPD
smaller than larger number of people’. The survey was designed to describe and explain
the role of teachers in the management of discipline in public high schools. The research
was conducted two years after the Gauteng Department of Education had released a
guide for educators – An alternative to corporal punishment (2000). In the guide the
department urges teachers to manage the learning process and the learning environment
enthusiastically and professionally. The following are some alternatives to corporal
SXQLVKPHQWRXWOLQHGE\WKH*DXWHQJ'HSDUWPHQWRI(GXFDWLRQ ± 
 %H LQFOXVLYH ± XVH PDWHULDOV SLFWXUHV ODQJXDJH SRVWHUV DQG VR RQ WKDW UHÀHFW
diversity.
• Give learners the opportunity to succeed – the teacher should take steps to avoid
favouritism.
• Involve parents – discuss any behaviour problems the learner might have with his/
her parents.
• Allow learners to take responsibility – provide space for learners to be responsible.
• Establish ground rules – set class rules with your learners at the beginning of the
year.
However, Lorgat in The Educators’ Voice $XJXVW GLVFRYHUHGWKDWYHU\IHZVFKRROV
in Gauteng know of the policy on corporal punishment and the alternatives to corporal
punishment. After corporal punishment had been banned in schools, teachers needed
to make a paradigm shift in order to see discipline in its true positive and constructive
sense. During the study it became clear that teachers lack the necessary knowledge
of how to establish positive teacher–learner relationships that can lead to a working
relationship. Hence the title: the teacher–learner relationship in the management of
discipline in public high schools, was adopted for this article.
The triangulation method as a technique for collecting data was used. Firstly, semistructured interviews were conducted with all the teachers in the sample. This type of
interview offered the researcher an opportunity to ask general questions and spend much
time listening to what teachers said, rather than asking detailed questions. Capturing and
reporting what really goes on in the classrooms can only capture the complexities, richness
and diversity of their experiences as teachers. The questions included the following: Do
you have any disciplinary problems with learners? What kind of problems? How do
you deal with these problems? Are there any teacher-learner relationships established
in your school? How do these relationships help in promoting discipline? Do you have
any policy on discipline? Are your policies considerate of learners’ rights? Secondly,
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observation was used in a non-participatory form to determine how teachers manage
discipline in the classrooms. The principles of classroom management were set out in
the form of a checklist, which was completed by the researcher during the observation
sessions (see Table 1). Classroom observation was followed by further interviews and
the collection of documents, that is, after classroom observation the same teacher was
interviewed again. This was done because my presence in the classroom could have
made the learners change their behaviour. I refrained from taking part in the classroom
URXWLQHVDVP\H[SHULHQFHDQGYDOXHVFRXOGKDYHLQÀXHQFHGWKHUHVXOWV+RZHYHUDIWHU
formal approval from the school principals was obtained and I was given permission to
conduct the study, rapport was established with teachers in order to gather worthwhile
data. Documentary sources as part of triangulation were also used. Documentary sources
such as written notices and letters, record books, classroom policy and the general school
policy were collected.
In order to make sense of what the interviewees said about their experiences, and
beliefs and perceptions that teachers had about carrying out disciplinary measures, data
analysis was undertaken during data collection periods and also after completion of data
collection. I used the results of early data analysis to guide subsequent data collection.
To be able to deal with the mass of unstructured data, the following themes that
seemed to predominate in the raw transcripts were selected: discipline, teacher–learner
relationship, human rights and classroom management. Later these themes were used
LQWKHPDWUL[WRFROOHFWGDWDLQRQHSODFHVRWKDWLWFRXOGEHLQWHUSUHWHG'XULQJWKH¿QDO
analysis of data, patterns that emerged from raw data displayed in the matrix, were used
to develop chains of linkages between variables. Data interpretation was based heavily
on the connections, common aspects, and linkages among the data sections, categories
and patterns. During the study, symbols were used to identify schools and teachers to
HQVXUH WKH DQRQ\PLW\ RI WKH SDUWLFLSDQWV DQG WKH VFKRROV HJ 6FKRRO µ$¶ 7HDFKHU 
(male) and Teacher 2 (female). In this analysis data was not interpreted looking at a
certain race or sex although two schools in the research population were multiracial.
Table 1: Observation checklist
Yes

No

Preparation
Consistency
(IIHFWLYHQHVV
)OH[LELOLW\
5HVSHFW
Justice and fairness
%XLOGSRVLWLYHUHODWLRQVKLS
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Findings
From the data collected, an analysis indicated a number of emerging themes that are
discussed below:

Classroom management and control
According to Teacher 1 at School D, teachers spent most of their teaching time dealing
ZLWKOHDUQHUV¶PLVFRQGXFWµ:HDFWXDOO\VSHQGPRUHWLPHRQGLVFLSOLQDU\SUREOHPVWKDQ
on teaching. Everyday we deal with cases of bunking the lessons, coming late to the
FODVV¿JKWLQJLQWKHFODVVURRPV¶/DFNRIVXSHUYLVLRQDQGFRQWUROVHHPWRFRQWULEXWHWR
OHDUQHUV¶PLVFRQGXFW$VWHDFKHUDW6FKRRO$DGPLWVµ/HDUQHUVVKRXOGEHVXSHUYLVHG
all the time. Leaving them on their own causes many problems.’ Teacher 1 in School
)DJUHHVµ7KHPRPHQWOHDUQHUVDUHQRWRFFXSLHGWKH\ZLOOVWDUWUDPEOLQJDURXQG3ODQ
your work in such a way that it covers the entire period.’ Teachers must control extra
ZRUNJLYHQWRWKHOHDUQHUV$V7HDFKHULQ6FKRRO$SXWVLWµ*LYHWKHPH[WUDZRUN
but control it as well. Learners are clever, if you do not check the work, they quickly
QRWLFHDQGZLOOQHYHUGRLWDJDLQ¶7KHVH¿QGLQJVLOOXVWUDWHWKHLPSRUWDQFHRIFODVVURRP
management and control. The teacher has to control all the activities in the classroom.
He or she can also delegate classroom activities to the learners. For instance, Teacher
2 in School G was assisted by one learner to collect dictionaries from the library and
hand them out to other learners. Putting learners in charge of certain classroom activities
gives them recognition. Teacher 2 in School B uses learner leaders to control other
learners during group activity. The teacher as a classroom leader ensures that the groups
as a whole operate effectively. Learners seem to realise the importance of behaving
well if requested to do so by their peers. Unfortunately, teachers do not realise this
and want to be in control of the learning process all the time. Being in class early and
preparing well can prevent misbehaviour. Some teachers did not do enough preparation
DQGFRQVHTXHQWO\KDGGLI¿FXOW\LQVWDUWLQJZLWKWKHLUOHVVRQV,WLVGLI¿FXOWWRFRQWURO
learners with no clear objectives on which to focus the lesson. Teachers should remain
in charge of classroom control and guide the learning process.

Teacher authority
2YHUFURZGLQJLQWKHFODVVURRPVPDNHVWKHMRERIFRQWUROOLQJOHDUQHUVGLI¿FXOW7HDFKHU
DW6FKRRO'KDGWKLVWRVD\DERXWWKHSUREOHPµ,DPWHDFKLQJVL[FODVVHVZLWKOHDUQHUV
each. I cannot help them individually in a single period.’ I observed many broken desks,
IRUFLQJOHDUQHUVWRVLWDURXQGLQODUJHQXPEHUV,WVHHPVLWLVGLI¿FXOWWRPRYHDURXQG
in overcrowded classrooms and establish a relationship of trust with the learners. It is
DOVRGLI¿FXOWIRUWKHWHDFKHUVWRHVWDEOLVKWKHLUDXWKRULW\ZLWKRXWWKHDVVLVWDQFHIURPWKH
school management team. Unfortunately some teachers are beginning to lose hope. One
IUXVWUDWHGWHDFKHUDW6FKRRO(7HDFKHUVDLGµ,GRQRWVHQGGLVUXSWLYHOHDUQHUVWRWKH
SULQFLSDO¶VRI¿FHEHFDXVH\RXZLOOEHWROGWKDW\RXDVDWHDFKHUDUHXQDEOHWRPDQDJH\RXU
154

The teacher–learner relationship in the management of discipline . . .

classes . . . so I am leaving.’ However, in School F the principal and his deputies monitor
classes that are disruptive and assist teachers in dealing with problems with discipline.
Again it seems that there is a lack of self-discipline among the learners. As Teacher 2
LQ6FKRRO(WROGPHµ/HDUQHUVXVHEDGODQJXDJHLQWKHSUHVHQFHRIWKHWHDFKHUFRPH
late to the class very often . . .’ Teacher 2 in School A noted the following as a result
RIWKHODFNRIVHOIGLVFLSOLQHµ6HOIGLVFLSOLQHLVODFNLQJWKH\ZDQWWRZRUNRQO\ZKHQ
the teacher is around. They do not do their homework.’ Lack of self-discipline seems
to result in learners who are very rude and disrespectful. According to the teachers,
self-discipline has to be taught at home by parents. For instance, Teacher 2 in School C
VD\Vµ/HDUQHUVPXVWKDYHVHOIGLVFLSOLQH¿UVWDQGLWVKRXOGEHWDXJKWDWKRPHE\WKH
parents.’ Teachers realise the importance of parent involvement in the management of
discipline in schools. Of course this depends on parents who understand law and order.
Many parents still support the use of corporal punishment by teachers to establish their
authority in the classrooms. Some of these parents even use it at home. This is powerbased authority, which in turn will affect the relationship of trust negatively. School
B and School G use a system of two letters to notify and invite parents to the school
IRUFKLOGUHQ¶VVHULRXVPLVFRQGXFW,QWKH¿UVWOHWWHUWKHOHDUQHULVPDGHDZDUHRIWKH
PLVFRQGXFW,QWKHVHFRQGOHWWHUWKHOHDUQHULVQRWL¿HGRIWKHFRQVHTXHQFHVRIKLVRUKHU
misconduct including calling the parent to the school.
Contrary to the experiences of most teachers, two teachers appeared not to have
experienced serious discipline problems with learners. They planned for ways to address
OHDUQHUV¶PLVFRQGXFW7HDFKHUDW6FKRRO%VDLGµ7KHSUREOHPVDUHQRWVRELJ,KDYHWR
go and seek help. At the beginning of the year I let different classes develop class rules
and I compared these rules to develop a classroom policy.’ Similarly, Teacher 2 at School
*DUJXHVWKDWµ,PXVWVHWDQH[DPSOHEHLQFODVVRQWLPH7HDFKOHDUQHUVDERXWZKDWLV
happening in real life – choose universal things . . .’. Allowing learners to participate
in formulating a classroom policy is one of their fundamental rights. Classroom rules
WKDW KDYH EHHQ PDGH PXVW UHÀHFW WKH PRUH JHQHUDO UXOHV WKDW KDYH EHHQ RXWOLQHG LQ
the Education Policy and South African Schools Act of 1996. Some teachers do not
formulate classroom rules, and if they do, they do not involve their learners. These are
some of the classroom rules used by Teacher 1 at School F for the learners:
• If I eat in class . . . I will have to bring food for everyone the next day.
• If I am found with other subject books . . . My books will disappear forever.
• If I talk too much nonsense . . . The teacher will glue my lips with Pritt.
It is also clear that teachers have to be a living example of the kind of discipline we
expect from learners. Some teachers are not models of good behaviour. I observed
teachers coming late to the classes, bunking the lessons and even using unkind words.
7HDFKHULQ6FKRRO(NHSWRQVD\LQJWRWKHOHDUQHUVµOLWWOHQRQVHQVH¶/HDUQHUVZKR
reacted negatively were detained after school. Sarcastic remarks by the teacher arouse
feelings of aggression in the learners and withdrawal from the teaching–learning
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VLWXDWLRQ7RGD\¶V FKLOGUHQ ZLOO QRW DFFHSW D SDUHQW RU DXWKRULW\ ¿JXUH ZKR GRHV QRW
UHVSHFW WKHP$V WHDFKHU  LQ 6FKRRO$ SXWV LW µ,I \RX VKRZ WKHP ZKDW LV ULJKW DQG
wrong, they will end up respecting you.’ It seems respect can contribute to a positive
classroom climate in which teachers can establish their authority.
Teacher 2 in School C has a different view on how to deal with discipline problems:
µ$WWHQGWRWKHOHDUQHUVLQGLYLGXDOO\DQGWU\WRPRWLYDWHWKHP6KRZWKHPWKDW\RXFDUH
by being open to them.’ The teacher sees the importance of building a loving and caring
UHODWLRQVKLSZLWKWKHOHDUQHUV,WLVQRWGLI¿FXOWWRGLVFLSOLQHOHDUQHUVLQDQHQYLURQPHQW
of trust and understanding. This relationship seems to encourage learners to be receptive
WRWKHLUWHDFKHUVDQGZLOOLQJWROHDUQ$V7HDFKHULQ6FKRRO$WROGPHµ,I\RXWHDFK
learners will be willing to learn.’ Teachers seem to realise that (1) each learner makes
a choice to learn, and (2) each learner decides to behave well. But children need to
be assisted to realise the importance of education and good behaviour. Another way
teachers can establish their authority is by involving parents and children’s guardians.
7HDFKHULQ6FKRRO$QRWLFHGWKLVµ%HWZHHQOHDUQHUVDQGWHDFKHUVGLVFLSOLQHEHFRPHV
an easier thing to instil. For instance if the teacher is close to a certain learner, and
this learner misbehaves, the teacher is used to talking to the learner. But for serious
misconduct, inform the parents.’
Gone are the days when teachers used to visit learners’ homes and establish close
WLHVZLWKWKHIDPLO\7KHWHDFKHUZDVYLHZHGDVDµIDPLO\WHDFKHU¶/LNHDIDPLO\GRFWRU
WKHµIDPLO\WHDFKHU¶FRXOGEHFDOOHGHYHU\WLPHWKHFKLOGPLVEHKDYHGRUVWUXJJOHGZLWK
VFKRROZRUN3DUHQWVFRXOGWKHQHQFRXUDJHWKHLUFKLOGUHQWRDFFHSWWKHµIDPLO\WHDFKHU¶
and other teachers as guardians in schools. Teacher 1 in School A echoed this view:
µ/HDUQHUVYLHZWKHWHDFKHUDVDJXDUGLDQWKH\ZLOORSHQXSWR\RX¶2SHQLQJXSWR
a teacher can mean (1) trusting the teacher (2) and accepting the teacher’s authority.
According to the teachers, a working classroom environment will be realised when
there is a willingness by learners to accept the teacher’s authority.

Conclusion
The research project shows how high school teachers practise balancing the building of
SRVLWLYHWHDFKHU±OHDUQHUUHODWLRQVKLSVZLWKWKHQHHGIRUGLVFLSOLQH7KH¿QGLQJVUHYHDO
that teachers who are successful in managing misbehaviour in the classrooms maintain
good relations with the learners. Teachers encourage mutual respect and dignity in the
classrooms by the following means:
•
•
•
•
•

Involving learners in establishing classroom policy
Allowing learners to take leadership roles
Role modelling the expected behaviour
Involving parents, peers and other teachers close to the learner
Respecting learners.

156

The teacher–learner relationship in the management of discipline . . .

%\ JLYLQJ DWWHQWLRQ WR WKH ¿YH IDFWRUV PHQWLRQHG DERYH WHDFKHUV VHHP WR DSSO\ D
democratic classroom management style. Teachers apply this style without compromising
WKHLUDXWKRULW\IRUWKH\WDNHWKH¿QDOGHFLVLRQLQFRPELQLQJWKHFODVVUXOHVWRGHYHORSD
policy.
7KH¿QGLQJVKDYHDOVRGHPRQVWUDWHGWKDWPDQ\WHDFKHUVKDYHGLI¿FXOW\LQPDQDJLQJ
their classes. They encounter serious problems, which make it impossible for them to
maintain a relationship of mutual trust and respect in their classrooms. The problem lies
with the approach of teachers to classroom management and learner discipline. These
teachers still use authoritarian teaching strategies which encourage learners to rely
heavily on the teachers. They cannot be blamed. Most of them were trained within the
framework of a segregated education system. They must receive retraining to enable
them to work effectively in a truly democratic education system. Teachers can also
learn from their counterparts in the above paragraph who act as facilitators of education
events. Teachers do not effectively exercise authority over learners. In a democratic
classroom, the teacher–learner relationship should be based on the learner´s willingness
to accept the teacher´s authority. Learners should not be forced, but invited to take
part in this relationship. It is not ethical or feasible to attempt to maintain relationships
E\XVHRISRZHUVLQFHµSRZHULVWKHSUREDELOLW\RIFDUU\LQJRXWRQH¶VZLOOLQDVRFLDO
VLWXDWLRQGHVSLWHUHVLVWDQFHIURPRWKHUV¶ 5REHUWVRQ 
Teachers urgently need to be taught alternatives to corporal punishment. In many
of our classrooms the emphasis is still on punitive forms of discipline. Teachers wait
until misbehaviour occurs before taking action. The emphasis should rather be on the
following preventive disciplinary measures:
• Positive discipline: not blaming, pushing, shouting and using sarcasm.
• Classroom arrangement: place the furniture in such a way that it is easy to see every
learner.
Making a learner stand outside for the duration of the teaching period is not an alternative,
but it denies a learner his or her basic right – the right to education. Punishment can be
avoided if a relationship of trust, respect and co operation existed between the teacher and
learner. This relationship of trust gives birth to educative love. However, this educative
love must not be confused with soft-heartedness. The learner should be reprimanded to
protect his or her dignity and integrity.
In reaction to this spate of violence in South African schools in 2006, the national
education spokesperson Lunga Ngqengelele said that teachers, principals and district
SHUVRQQHOFRXOGQRWVROYHWKHFULPHDWVFKRROVDORQHµ:HQHHGHGFRPPXQLW\LQYROYHPHQW
in order to deal with this scourge’ (City Press, 22 October 2006). He is right. Lack
of support and help from parents presents a serious hindrance to learners’ acceptance
of teachers’ authority. Parents should also teach children to accept teachers as their
parents in loco parentis or at least as guardians. Only in a mother–daughter or father–
son relationship will children accept the teachers’ authority. This is the position teachers
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should assume if they want lasting and working relationships in their classrooms. The
¿QGLQJVDOVRLQGLFDWHGWKDWDOWKRXJKWHDFKHUV¶OHVVRQSODQQLQJVNLOOVDUHQRWWKHPDMRU
cause of learners’ behavioural problems, such skills need to be well established and
applied. The Department of Education can assist teachers in improving their lesson
planning skills and learner management skills. Lastly, it should be stated that positive
classroom management, control mechanisms and teacher authority towards a positive
teacher–learner relationship will in turn minimise the occurrence of misbehaviour in the
classroom.
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